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AND

CH.t,PTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
A trend in education for the past sixty years has

been the gradual development of a variety of procedures
involving parents in the education of children.

Research

that indicates the interdependence of the home and the
school in educating children has been the major influence
in the development of these programs.

Today there is general

agreement among educators that the home and school must work
cooperatively to resolve children's educational problems.
Many successful procedures are now being used '"Jhich involve
parents, but more effective ways of working with them are
being sought.

In this paper group procedures are being con-

sidered as methods which include parents in the resolution
of these problems.

I.

THE PROBLEM

Statement of the problem.
study {l)

It was the purpose of this

to review the various group procedures that have

been used to involve parents in resolving the educational problems of their children; {2) to find out how effective group
procedures are in working with parents in the resolving of
children's educational problems; and (3) to identify the implications of group processes as a way for the home and school to
work together to resolve children's educational problems.

The
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hypothesis is that some group process can be used effectively
with parents to study educational problems of children.
Limitations of the study.

(1)

It is limited to

arrangements involving parents in the resolving of their
children's educational problems.

(2)

It is limited to the

study of the effectiveness of group processes as a way of
helping parents help their children resolve their educational
problems.
II.
Group therap1.

DEFINITION OF TERMS
Group therapy is any form of psycho-

therapy in which several persons are treated simultaneously
though by no means in the same way.
Group dynamics.

Group dynamics is the dynamics or

cause and effect changes th~t t3ke place within a social
group.

This phenomenon does not emphasize changing the

individu9ls within the group--although this may occur, but
instead emphasizes how the group can and does change by
eliciting feelings and behavior of group members of which
they are already capable.
Group guidance.

Group guidance is a directed activity

program carried on with a group of indivldu~ls who have common problems.

Individuals are given directed assistance in

working with individual problems and group tasks.
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III.

IMPORTANCE OF THE STPDY

The primary goal of the educational system is to
provide the best possible education for each individual.
Each student should have the opportunity to develop to his
maximum potential.

The Educational Policies Commission

has formulated four major purposes of the educational system
which are "objectives of self realization, objectives of
human relationship, objectives of civic responsibility, and
objectives of economic efficienby" (6:47).
Even though these goals appear to be most acceptable
for public education, close inspection of the instructional
results makes one realize that only to a small degree are the
schools accomplishing these goalr:,.

Research shows that schools

do not successfully develop the potential of every youngster;
some fall far short of these gonls.
As a result of a study by Merville

c.

Shaw, he makes

a statement that causes one to be concerned about the effectiveness of our schools:
When school grades are used as the criterion of
achievement, most studies have indicated that nearly
fifty per cent of the male population does not do
the quality of academic work of which they are capable. Among females, the figure for the same kind
of performance is likely to be about tventy five per
cent (14:1).
So underachievement, a real problem with which the schools
must contend, leads, in many cases, to a more grave problem
for our society--the school dropout.
The reported percentage of youngsters who never finish
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high school is alarming.

The Research Division of the

National Education Association found that

"only slightly

more than half of all fifth grade pupils finish high school"
(9:11), and in 1960 this same Research Division performed
a study on dropouts in the four years of high school and
found that "the cumulative loss of students was twenty nine
and four tenths per cent as a national average" (12:9).
When these youngsters drop out of school, they fail
to get the educational background needed to become productive

citizens of society. Not only is each of these youngsters
handicapped for living in society, but his contributions to
the democratic way of life are stifled by lack of education.
The country's loss is indeed great when one considers Pete
Schneller's statement that "among the dropouts that we have
every year, there are 30,000 who could well finish college
who didn't finish high school" (5:11).
The dropout, then, has many social and economic problems, and gainful employment apparently heads the list.

The

structure of the labor force in our country is being affected
by technological and social change.

As a result, unskilled

jobs are being eliminated, and the jobs available require
greater education and training (11:1).

Without an adequate

education the dropout finds himself poorly prepared for job
opportunities, and becomes a liability instead of an asset
to our society.
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The number of unemployed in our country is increasing
and there is little evidence to indicate that this condition
will greatly improve.

The gravity of the problem is indicated

by the United States Department of Labor statistics which
show that, "seven and one-half million of the youni:, people
who will enter the labor force during the 1960 1 s will not
complete high school •. Two and one-half million of them will
not even have a grade school education" (10:1).
Taking these facts into consideration, it is apparent
that this problem of the school dropout is one of the most
pressing of modern times.

The implications for democracy, if

this problem is not resolved, are frightening.

Schools, homes,

and communities must join forces to help resolve it.

Since

everyone has a stake in the outcome, everyone should be concerned.
The role of the home in this problem is a very important and influential one.

Some authorities feel that in this

society the home is basically responsible for the education
of children.

Jan Grayson states "that the education of the

child is basically the responsibility of the parents" (8:138).
Further~ore, Regal and Rizer believe that "in our society, the
primary responsibility for the rearing of the children lies
with the family" (13:1).
The role of the school in the resolving of this problem
is certainly an important one, too, but very little can be
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done by the school unless the home is included in planning
and guiding the education of the youngster.

Because parental

values, methods of living, and aspirations may affect children
far more than the school does, the school is going to be ineffective in its accomplishment with children unless it and
the home are working closely together (3:20).
Schools are probably hesitant at times to work with
parents, but according to Stout and Langdon this should not
be, because "the great majority of parents are glad to work
with the school in making sure that school living is the best
possible experience for children" (15:13).
In the next section of the paper there is a review of
some of the ways schools are now working with the home.
Certainly the procedures being used have improved this relationship, but it is apparent that more effective ways are going to
have to be developed if youngsters are going to receive the
education needed for life in this society.

CHAPTER II
REVIEW OF THE LITERATURE
Current Methods to Involve ~he Home and the School in
the Resolution of Children's Educational Problems.
According to Stout and Langdon there was a time when
it was felt that the school knew best regarding the educating
of children (15:3).

The idea that parents should be involved

with the school in educating their youngsters has gradually
developed "for the most part since the 1880's" (15:3).

It

was during the 1880's that the child study movement began to
gain impetus.

Then in 1897 the National Congress of Parents

and Teachers was established to bring parents and teachers
together for consideration of their mutual interests (15:3).
Another factor in the development of closer school and
home relations has been "research in the fields of education,
child development, anthropology, sociology, home economics,
and psychology" (15:4).
As a result of research in education, there is general
agreement among educators that the best interests of children
are served when the home and school are working harmoniously
toward common goals (1:51).
Many procedures are used to bring the parents and the
schools into a closer working relationship so that youngsters'
problems can be dealt with co-operatively.

Some of these
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procedures are:
1.

Parent-teacher conferences.

2.

Parent Teacher Associations.

3.

Lay-professional advisory committees.

4.

Parent-teacher study groups--pooling efforts and
ideas in planning and guiding the children's
learning experiences.

5.

Room mothers.

6.

Teacher visits to homes.

7.

Mothers used as teacher aids.

8.

Parent visits to classrooms.

9.

Open house--an evening in the school year when
parents visit the school to see examples of
work their youngsters have been doing.

10.

Newsletters to parents.

11.

Programs which bring parents and citizens to the
schools.

12.

Adult education.

Basically, what is attempted through these procedures is to
develop an open communication system that will lead to a better
understanding between the home and school.
These kinds of procedures, now being used, certainly
have improved the relationship between the home and the school,
but some authors and research studies indicate that still more
needs to be done to foster better understanding and cooperation.
For example, Ruth Willard believes that "parents understand
some aspects of the school program quite well, but are confused
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about others" (17:110).

Her feeling is that schools should

do more to give the parents a better understanding of what
schools are trying to do (17:110).
Irving Flinker, when he states that "only the parents
of the average and superior children visit school," indicates
that schools are not working cooperatively with a large number of parents.

Flinker further states that parents show

little interest; either they can anticipate the teacher's
disheartening replies or they have in the past been embarrassed and discouraged (7:34).
The attitude of many parents of dropouts indicates a
lac.k of an understanding of what schools are trying to do for
youngsters.

The Research Division of the National Education

Association found that "the typical drop-out's parents are
unimpressed with the value of education; often they openly
scorn book learning" (9:12).
Another study made by Donald L. Barnes helps to illustrate the lack of effective communication between schools and
parents.

One hundred parents and a somewhat smaller number of

teachers responded to the following four questions about kindergarten:
1.

Children usually enjoy kindergarten, but the program

itself has little to do with future success in school.
Teachers

100%

No

Parents

No
Undecided
Yes
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2.

The personal development of the child (his habits,

etc.) should be left to the parents.

The kindergarten should

help him with his mental development only.
Teachers

100%

No

Parents

No

Undecided
Yes

3.

A child should never be held back in kindergarten

as there is not enough genuinely academic work to justify
such a decision.
Teachers

88%

No

No

Parents

Undecided
Yes

4.

The kindergarten teacher's job is to try to help

the children develop at approximately the same rate--not to
encourage the faster ones to move far ahead of the rest.
Teachers

100%

No

Parents

48%
4%
48%

No

Undecided
Yes

(1:52)
This study reveals the difference of opinion that exists
between parents and teachers as to the value and purpose of
kindergarten.

The way the parents' and teachers' opinions

contrast indicates a lack of effective communication and
understanding between the two groups.

It is probable that

there is misunderstanding and disagreement between home and
school in other areas of our educational system as well.
This points up the need to work effectively with parents in
resolving such disparate views at all levels of the educational system.
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The problem of communication and cooperation between
home and school appears to be a major concern of many educators who believe that a close working relationship between
them and the home is imperative.

This concern can be attested

to by the number of studies attempting to develop new and more
effective ways of involving the parents and the school personnel
in a team effort to resolve youngsters' educational problems.
In the next section of the paper some research is
presented to show how group techniques can be used to effectively involve the parents and school personnel in the resolution of youngsters' educational problems.

EFFECTIVENESS OF INVOLVING THE PARENTS IN GROUP PROCESSES
FOR THE RESOLUTION OF CHILDREN'S EDUCATIONAL PROBLEMS
Buchmeuller, Porter, and Gildea Study.

A Group

Therapy Project with Parents of Behavior Problem Children
in Public Schools (2:415-424).
This study was an experiment in preventive community
psychiatry:

an attempt to avert delinquency and other per-

sonality maladjustments by investigating the causative
factors.

They found that the causative factors are in the

"personalities and attitudes of the parents living in, and
reacting to, the socio-economic-cultural settingn (2:415).
The method used was group therapy.

The stated hypo-

thesis was that the behavior of problem children could be
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changed through "modification of the home environment
brought about by changes in parental attitudestt (2:415).
The group therapy was conducted in the public schools.
The program began with the group therapist, a
psychiatric social worker, meeting with the school district
principal and teachers to describe the needs and outlines
of the program.

Individual children with behavior problems

were discussed at the meeting.

Parents of selected children

were invited by the principal to confer with the worker.
Two st. Louis Public Schools were chosen non a basis
of the acceptibility of the program to faculties and parents
and for socio-economic reasons" (2:416).
The H school was in a district of small houses and
apartments whose 50 per cent Jewish population included
many foreign born parents. Grandparents frequently
lived in the homes or next door. Economic stresses
were not severe and few mothers worked outside the home.
Most of the parents were city bred and had at least a
high school education. Many had gone to college.
The J school district, an old section, once German,
was populated largely by American-born Protestant
families. Incomes were low and most of the mothers
worked as factory workers or waitresses. Living quarters were small flats or a few rented rooms, but despite
crowding, grandparents were seldom found living in the
homes. The educational level of these parents had rarely
gone above eighth grade and some had not achieved this
educational level (2:416).
The H therapy group began in the fall of 1947.

The

group met in one of the school buildings one afternoon a
week.

During two academic yee.rs the group treated twenty-

eight mothers representing thirty-one children.
attendance in each group meeting was five.

The average
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The J group met one evening a week.

There were

twenty-two mothers, representing twenty-seven children who
attended one or more meetings and attendance averaged six
per night.

"Of the total number of referrals in both schools,

only about one-third of the mothers took pa.rt in groups 11

(2:421).

In both group meetings the schools were attacked

viciously at the beginning of the group discussions.
Results of the study.

The authors believe that group

therapy with parents is a promising and economical method of
treating behavior problems.

The cost was approximately forty

dollars per child in two years of operation.

Eighty per cent

of the children whose parents accepted group treatment improved in behavior.

"In contrast, the untreated children

(those whose parents were considered suitable group material
but who did not accept group treatment) remained about 80
per cent unimproved" (2:422).
There is no question that the group therapy program
can favorably alter the climate in the homes of behavior
problem children, and that this alone works to bring
about an improvement in the child's behavior and adjustment. Successes generally with the children were correlated with the mother's serious acceptance of her
responsibilities for their behavior. The commonest sign
of favorable prognosis was a simple recognition on the
p2rt of the mother that her feelings and behavior
influenced the feelings and behavior of the child. Release
of guilt which the group-sharing method so effectively
brings about was shown to be highly therapeutic. The
social experience and the self confidence which the
successful group participation engendered was very useful in giving the mothers a sense of well-being. Many
of the mothers went out and made new social contacts after
the group experience (2:422).
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There was a large number of parents who did not accept
the help made available to them.

The authors believe that a

"method of community education is needed to advance the general
leve1 of popular understanding of parent-child relationships.
Parents need to be and can be educated to understand their
effect on their children's futures" (2:424).
Regal-Rizer Study.

Parent Education Experimental

Program. (13:1-11).
This program was an attempt to modify children's
academic achievement through group guidance of the parents
of underachievers.
Regal and Rizer hypothesized "that a modification of
children's attitudes and consequent changes in their behavior
could be brought about by working solely with their parents"

(13:4).

They got their experimental group through the

technique of the mass media of communication, newspapers,
radio and television.

"Shortly after the news articles,

enough applications were obtained from which to select an
experimental group who met the criteria of the studyn (13:5).
The children met the following requirements.

They

were low academic achievers as defined by their school grades
and teachers, and they had

r.

Q.'s of eighty or above.

To

take part in the program, parents had to agree to attend all
group and individual meetings.

"Fifty-four families registered
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for the program, and fifty-two completed the first phase of
Parent Education Experimental Program" (13:5).

The parents

met together as a single group for seventeen weeks.
At these group meetings, there was discussion of
principles and techniques of the teaching-learning
process. The intent of the instructors at these
meetings was to teach parents how to effectively help
their children in study skills and to suggest means
for providing encouragement and support (13:5).
The mothers met individually with a counselor once
every two weeks for an hour interview.

"The purpose at

these individual sessions was to help the mother apply the
general information covered at the group meetings to her
family" (13:5).
The Parent Education Experimental Program was in
process with the parents for .4 of an academic year.
In order to establish a rigorous criterion of success,
the assumption was that a child who gained a minimum
of double his normal rate, or .8 of an academic year,
benefitted from the Parent Education Experimental
Program (13:5).
The Gates Reading Survey Tests and the Los Angeles
Arithmetic Diagnostic Tests were given to the children before
and after the four month period of the program.

"In reading,

seventy-three per cent of the children, and in arithmetic,

58 per cent of the children met the criterion of success
of twice the normal gain or better" {13:6).
The children in the Matched group were selected by
school principals who used the following criteria as a
guide:
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The Experimental and Matched child were to be
students in the same classroom, of the same sex,
and similar in age, r. Q., and previous school performance. In order to avoid contamination of the
Matched group, the identity of these children was
not known to the teachers or the authors of the study.
The change in grades from Pre to the Post Period
for the Experimental group in reading, arithmetic,
and total subjects was significant at the .01 level
or better; that is, the probability that this change
could be accounted for by chance is less than one in
a hundred.
The change in grades from Pre to Post for the
Matched group was not significant in reading and
arithmetic, although it was significant for total
subjects at the .05 level (13:7).
The Experimental group gained more in all three areas of
the study.
Regal and Rizer concluded that the Experimental group's
gains were greater and more consistent than the Matched
group.

They believe it is "reasonable to assume that this

improvement in school performance is additional evidence
that significant behavioral changes have occurred with the
children of the Experimental group" (13:8).
Doob, Boles, ~nd Bobrick Stud!·

Simultaneous Group

Meetings of Cerebral Palsied Children and Their Parents
( 4: 141-152).

The authors of this study planned a program to provide an opportunity for cerebral palsied children to meet
socially with one another, with special emphasis on speech
techniques as a motivating factor in the development of
social relations and attitudes.

The program was planned
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also to give parents a semi-therapeutic educational group
experience.

It was hypothesized that:

Through the simultaneous group meetings, parent and
child would become aware at least of each other's efforts
to recognize problems and seek solutions.
Thirteen children, ranging in age from five to twentyfour, and one or both parents participated in the project.
The children's groups and the parents' group met for
eight consecutive Saturday afternoons from two o'clock
to four-thirty (4:142).
The children were divided into two groups by chronological age.

The younger group was made up of six children

ranging from five to twelve years of age.

The older group

consisted of seven children and youths ranging from eleven
to twenty-four years.

The plans for socialization in both

groups had the same objectives:
To create a permissive atmosphere wherein the child
might express his feelings
To encourage the child to recognize and understand
the similarities of his problem with the problems of
the other children
To provide opportunities for strengthening the
child's sense of personal worth, self-confidence, and
personal security and to provide opportunities to
experience acceptance and group approval
To learn more realistic ways of solving problems
To provide stimulus and opportunities for social
contacts, to help in establishing them through whatever capacities the child possesses (4:143).
The disability of these children varied considerably
within each group.

Some had severe motor and visual handicaps

and could hardly speak.

"In the older group, disabilities

ranged from severe auditory, visual, and mental handicaps to
lesser motor and mental involvement" (4:145).
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The parents' group met in a separate room at the
same time the two children's groups met.

The group leader

established an atmosphere of informality at the outset.
The number of parents attending ranged from four to fifteen,
with a mean of nine.
The ratio of mothers to fathers was ten to one at
the first session and eleven to four at the last.
During the first sessions of the parents' group,
participation was explosive and intense. Most of the
parents sat forward on their chairs, talked loud and
long, and interrupted each other freely, a.nd gave
forth angry, long pent-up feelings of resentment
against what they believed to be a wide range of difficulties and injustices (4:147).
"At the last group session, the parents expressed
unanimous agreement that the method of simultaneous group
meetings was highly successful" (4:150).

They also expressed

the wish that the weekly meetings should continue.
The researchers came to the conclusion that there is
a definite value in simultaneous group meetings for cerebral
palsied children and their parents.

During the eight weeks

most of the children became involved in group activity.
These children indicated satisfactions in achieving status
and self confidence in relating themselves to the group.
Most of the children showed signs of having found security
and companionship in the acceptance by others.
"There was improvement in ability to concentrate on a
task in some children, and gains in ability to size up a
situation.

All children showed increased ability to adjust

to new situations" (4:152).
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Many children showed positive gains in personality
traits, becoming less shy, withdrawn, and dependent.
There was a movement toward friendliness and socialization. Many of the children showed positive gains in
social adaptation. They were observed to seek more
companionship (4:152).
Parents reported many personal and interpersonal
benefits from the experience. First and foremost
they felt relieved, and also they had learned many
things about other's difficulties and feelings in
handling the problems of their cerebral palsied children. They felt less isolated and guilty because others
felt as they did. Their relationships at home with
their children and with other members of their families
had improved. They had gained a better understanding
of their children, of other people's attitudes, and of
themselves (4:151).
Weingold and Hormuth Stud1.

Group Guidance of

Parents of Mentally Retarded Children (16:118-124).
Weingold and Hormuth set out to determine the effect
of group guidance for parents of mentally retarded children.
It seemed to them
that community group pressures basically had
forced the family of a retarded child to withdraw
from normal social contacts and isolate itself with
the child. The attitudes of the parents were a
reaction to a very real rejection and non acceptance
by the community group within which the family with
a retarded child found itself.
If these parental attitudes are a result of
community group pressures, then the utilization of
further group approaches which are organized, directed
and channelized for therapeutic ends should logically
offer some effective means of changing these parental
~ttitudes and relieving some of the family pressures (16:119).
A group of eight mothers of mongoloid children was

organized.

These children ranged in ages from three to seven

and had received complete diagnostic workups.

11

These
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evaluations made it quite clear that all the children had
abilities which were not being utilized and that all could
be helped to function better if several things could happen
in the family group 11 {16:120).
more or less isolated.

All of these families were

They had withdrawn from almost all

social contacts and had to be reintegrated as functioning
and participating members of the group.
The psychiatric social worker who was familiar with
all the cases and had interpreted the clinical findings to
the parents acted as the group leader.

Twelve weekly sessions

of about one and one half hours each were set.
pened swiftly in the group.

Things hap-

Through the support of the

leader and the others in the group "there even was a danger
at times that these parents, previously afraid of making any
move, would go too fast" (16:121).
At the end of the twelve weeks many changes in
parental attitude were noted. They were also able
to see the beginnings of the effect of changed
handling at home as it was reflected in better adjustment and improved behavior of the children (16:121).
A group guidance session was also organized for
parents of retarded individuals from eighteen to twentyfive years of age.

The parents met at the same time but not

with their youngsters, who met in club groups one evening a
week under the direction of two professional leaders.
Psychiatric social workers were used as discussion leaders.
All the discussions were approached from individual
problems or questions and sessions were ended with a
general conclusion or summary drawn from the discussion.
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Probably the best criterion for evaluating the
effectiveness of group guidance for parents within
this program is the manner in which discussion
material was translated into changed attitudes and
improved handling of the children. This development
reflected itself very clearly in the improved adjustments of the children and their very marked and rapid
progress in social adaptations.
The club group started with 20 retarded boys and
girls ranging in age from 18 to 27, with r. Q.'s of
approximately 50 to 75. At the start only 3 members
of this group were working and only 5 knew how to
travel by themselves. After l~ years, all but 2 of
this group were working, all were traveling by themselves, managing allowances, and conducting their
own business meetings (16:122).
Weingold and Hormuth feel that their work with the
parents of mentally retarded has definitely established the
value of group guidance for parents of mentally retarded
children as one of "the most effective tools to bring about
a more adequate adjustment of the family to such a child,
as well as more effectively reintegrate the family into the
community" (16:123).

They further believe that such group

guidance is a "prime necessity if the child is to get the
maximum benefit from his family life or services set up to
help him develop his capacities" (16:123).
~haw-California Study.

The Interrelationship of

Selected Personality Factors in High Ability Underachieving
School Children (14:1-290).
As one part of Merville Shaw's study a remedial
approach to underachievers was undertaken through group
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counseling procedures for the underachieving student and
his parents.

Shaw based this remedial study upon the

"general assumption that effective communication between
the underachiever and his parents had either broken down or
had never existed" (14:30).

Another assumption made was

that "the psychological distance bet :reen the underachiever
1

and his parents was so great that effective interpersonal
relationships were not possible" (14:30).

To resolve this

problem of communication, Shaw believed it necessary to
provide "a situation in which the psychological distance
between the underachiever and his parents could be reduced"
(14:30).

His hypothesis was:

that provision of a situation in which a child must
listen to the feelings of his parents and of other
parents whose children had similar academic problems
and conversely a situation in which the parent must
listen to their child and also to other children who
were academic underachievers might provide the setting
and the climate in which more effective parent-child
and child-parent communication might take place (14:30).
The number of underachieving children in each group was held
to six.

Twelve parents were, in most cases, involved.

The

total number of groups involved was twelve, eight of which
were from a tenth grade population, and four from a seventh
grade population.
Students who participated in the remedial project
were selected randomly from among those who had been identified as underachievers in an earlier phase of the study.
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Underachievers were those with

I■

Q.'s of 115 or more with

a grade point average of two point eight or lower.

The

I. Q. score had been determined by using a California Test
of Mental Maturity.
Counseling sessions were held in the evening so that
fathers could be included.

The total time of each session

was approximately one and one half hours.

The plan was

that for the first half of each meeting, the children
would enter into a group counseling situation with parents
as observers. During the second half of the session roles
were switched and parents entered into a group counseling
relationship with the counselor while children acted as
observers. For the first two sessions, children were not
in a group with their own parents, but rather with parents
other than their own. For the last two sessions, however,
children met in groups with their own parents (14:33).
The reactions of both parent and child participants were
elicited by means of a questionnaire sent through the mail.
At the beginning of the program some of the school
administrators were reluctant about the project being carried
out in their schools, but ''this reluctance disappeared during
the time the project was being carried out and there was a
real deepening of interest in the possibility of continuing
the program" (14:276).
General Findings
1.

Group counseling with parents and youth of high
school age is possible and offers considerable
promise as a means of improving communication
between parents and youth.
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2.

3.
4.

Lecturing at either parents or students fails to
help, but setting a climate where both can
learn from listening to each other makes the
likelihood of learning greater.
1
,rvell trained public school counselors can do a
satisfactory job of group counseling with
parents and youth in the same group.
The value of having students meet for half of
the sessions with parents other than their
own before meeting in groups with their own
parents was strongly reinforced (14:276-277).

Findings Related to Parents
1.
2.

3.

4.

Most parents were pleased that the school showed
an interest in their problem (an underachieving
youth).
Parents very much appreciated the opportunity to
hear youngsters other than their own and also
learned from listening to other parents faced
with the same problems.
Parents of underachievers are confused and bewildered as to how they might best help their
youth. Such parents don't know quite what to
expect of their child. Restrictions are applied,
but in an inconsistent manner. No parent had a
consistent pattern of working well with their
children on academic progress.
Approximately 75% of the parents reported the
sessions to be of value to them (14:277).

Findings Relating to Students
1.
2.

3.

Students feel more uncomfortable talking in front
of their own parents than with parents who are
not their own.
A number of students were very pleased to have a
mother or father willing to come to such meetings.
Such attendance indicated a concern on the part
of the parents that some children had not felt
before.
Students in general felt it an honor to be considered as equal with adults in discussing
problems. The importance of being respected
as a worthwhile individual is very evident.
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4.

5.

students are able to talk freely 1n front of
adults and with practice can do so with their
parents. A few shy students were very hesitant
to express their own feelings and no pressure
was put upon any student to do so.
Students recognize the real value of helping
parents to understand the views of youth by
the group participation and also the help it
can be to students to see how parents view
students progress (14:278).

In this study Merville Shaw came to the conclusion
that for most underachievers "shallow techniques will not
change the situation.

Basic changes in attitude will

probably need to precede any changes in school performance"

(14:288).

The necessary changes in attitude will be more

easily accomplished when all parties concerned, the underachiever, the home, and the school take an active part in
the remedial process.

CHAPTER III
SUMM.I\RY AND CONCLUSIONS
The purpose of this study was to find out how effective
group procedures are in working with parents in the resolving
of children's educational problems.
The research indicates that group guidance and group
therapy have been used effectively with parent groups to help
their youngsters with their educational difficulties.

No

research using the most recently developed group procedure,
namely, group dynamics, appeared in the literature.

Several

pilot studies emanating from the Central ~ashington State
College Research and Development Center are being planned.
Some conclusions that can be drawn from the research are:
1.

Group therapy and group guidance can be used to

modify parental behavior.
2.

Children's behavior can be changed by bringing

about a change in parental attitude and behavior.

3.

Group guidance and group therapy can be used

effectively with parents to effect attitudinal changes.
4.

Group guidance with parent groups can be used to

improve the academic performance of school children who are
underachievers.
This research poignantly emphasizes the need to discover ways in which parents can make a significant contribution
to the youngster's educational success.

Because of the time

factor, ways in which groups of parents can be effectively
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included are necessary.

These group methods have included

group guidance and group therapy.

The research necessary

to sho,,r clearly under what conditions a certain group process
functions best is not available.

Some direction and princi-

ples, however, are apparent from the limited studies.
1.

The school personnel have to want to work co-

operatively with the home if a program of this nature is going
to be effective.

The program is usually initiated with the

school staff.
2.

Adequate communication to clarify purposes, roles,

needs and procedures is essential.
3.

Personnel with special training in group processes

are necessary for this approach to be effective.
4.

Parental activity in the program should be on a

voluntary basis.

5.

The number of group meetings, determined by the

purpose and scope of the programs, are claimed to be more
effective when spread over a larger portion of the school year.
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